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1. INTRODUCTION 

Flipped classrooms have become a transformative instructional strategy in numerous fields of 

English language learning, particularly in the language teaching arena. The perception that 

reverses the conventional teaching model into shifting speech content to prior-class actions and 

using in-class periods for dynamic engagement is predominantly operative in enhancing second 

language acquisition. Writing skills pose an essential challenge for learners in an English as a 

Second Language setting, demanding thoughtful coaching and continuous practice. In terms of 

encouraging learners’ empowerment and facilitating group work activities during class, the 

flipped classroom model demonstrates an aptitude for improving the writing capabilities of 

ESL learners (Bishop & Verleger, 2013). 

The flipped classroom offers a visible and viable outcome for ESL mentors who pursue 

pioneering approaches to superfluous writing skills. Conventional writing instruction 

repeatedly emphasises reflexive learning, such as direct speeches or specific written exercises, 

which may not adequately engage learners or improve their writing performance (Garrison & 

Kanuka, 2004). In contrast, flipped classrooms empower learners to take ownership of their 

learning, facilitating communication with course materials outside the traditional university 
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classroom and providing opportunities for collaborative work during in-class activities (Liu & 

Liao, 2018). This study aims to examine the impact of flipped-classroom teaching on ESL 

writing skills, investigating how this instructional approach enhances learning outcomes and 

addresses potential challenges. 

 

Despite the increasing use of flipped classrooms in ESL instruction, a significant 

research gap remains regarding their effectiveness in improving English writing skills at the 

tertiary level in Bangladesh. While studies by Hasan, Sikder, and Mahmud (2025) have taken 

into account teachers' perceptions of academic policy and plagiarism, and Hasan et al. (2016) 

have examined the impact of digitisation on L2 teaching, insufficient attention has been given 

to the impact of flipped learning on writing instruction. Prior studies have looked at blended 

learning (Hasan et al., 2024), online materials (Hasan & Ibrahim, 2017), and the impacts of 

English Medium Instruction (EMI) (Hasan et al., 2024); however, no specific studies are 

available concerning the use of flipped classrooms in teaching writing. Additionally, although 

studies by Anis and Hasan (2025) prioritise reflective pedagogical practices, they do not 

specifically examine whether teaching using flipped models enhances critical writing capacity. 

The conventional reliance on teacher-directed approaches (Hasan & Rahman, 2017) persists 

despite research demonstrating that active learning approaches foster higher-order thinking 

(Silfani et al., 2025). This research endeavours to bridge this gap by examining ESL teachers’ 

perceptions of the flipped classroom, evaluating its effect on writing skills, and recognizing 

pedagogical issues in the tertiary setting of Bangladesh. 

 

2. LITERATURE REVIEW 

The flipped classroom model has been extensively considered in various institutional 

contexts. In a flipped classroom, learners naturally become engrossed in writing ingredients 

using technology, such as videos, self-readings, or recorded discussions. Outside of the 

classroom, it is used for supportive activities like discussions, problem-solving activities, or 

positive peer feedback (Bergmann & Sams, 2012). Research indicates that this model enhances 

learners’ engagement, improves learning outcomes, and fosters profound realisation by 

transitioning from reflexive to dynamic learning environments (Lage, Platt, & Treglia, 2000). 

Nevertheless, applying the flipped classroom in the ESL framework exclusively in writing 

schooling leftovers an area of ongoing investigation. 

 

Writing coaching in ESL settings has conventionally relied on teacher-centred 

approaches, concentrating on syntax workouts and organized writing drills. This approach has 

been criticised for not fostering creativity, critical thinking, or Group Work learning (Hyland, 

2003). Studies have recommended that dynamic learning approaches, such as peer feedback 

and Group Work writing, be more effective in developing writing proficiency among ESL 

learners (Storch, 2005). With its emphasis on dynamic involvement, the flipped classroom 

could address these challenges by allowing learners to emphasize writing procedures in the 

class while receiving timely feedback and support from mentors, as Islam (2019) emphasized 

content-based instruction to generate language content and content tasks in writing to learn 

English as a language vehicle of it to smoothen English approach of writing among four skills.  
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3. METHODOLOGY 

The investigations aimed to gather primary data from qualitative interviews with 

mentors and learners at Dhaka International University in various departments where English 

writing is a primary concern. This was in consequence of long-term observations by the 

mentors, which expedited the flipped-classroom approach in English language writing. It also 

identified the apparent advantages and disadvantages of this flipped classroom model. The 

semi-formal qualitative interviews enhance the comprehensiveness of the mentors, who are 

mostly involved in this process, including their styles for decorating flipped-classroom 

activities and strategies for overcoming obstacles. To measure the progress rate of the learners, 

scheduled classroom observations were conducted throughout the day while the flipped 

classroom was implemented.   

Secondary data from open internet sources, including several Flipped classroom-related 

journal articles and a survey by the Bangladesh Education Statistics of 2022 and 2023, 

conducted by the Bangladesh Bureau of Educational Information and Statistics (BANBEIS), 

Ministry of Education, Bangladesh, have facilitated the writing of the actual ground of the 

paper accordingly. The process of analysing flipped classrooms in writing English language 

will equip tertiary-level learners in various ways to meet their writing expectations. 

3.1.Sampling, Participants & Survey of Bangladesh Bureau of Educational Research 

SL Name of the Department English-Dept. 

Learners 

Non-English 

Dept. Learners 

English 

Language 

Teachers 

01 English 50  05 

02 CSE  100  

03 BBA  30  

04 Civil Engineering  10  

05 Law  10  

 

N.B. BANBEIS survey data is available in open source online.  

4. RESULTS AND DISCUSSION 

The study’s outcomes indicate that the mainstream ESL mentors who implemented the 

flipped-classroom model reported positive consequences in terms of learners' attendance and 

writing skills. Specifically, mentors observed that learners from all departments, both English 

and non-English, were more actively engaged in the writing process during class time through 

peer reviews, group discussions, and Group Work-Writing activities. This vigorous 

engagement permitted learners to apply the perceptions they had educated outside of class in 

an applied and real-world context. 

 

In the end, mentors noted that the flipped classroom provided more personalised 

instruction and feedback, as class time was devoted to addressing specific writing challenges 

faced by learners. Many mentors testified that learners were able to receive timely feedback on 

their drafts, which helped them improve their writing skills more effectively. Some mentors 
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also emphasised the improved sense of learners’ empowerment, as learners were responsible 

for revising the materials before class and approaching arrangements to engage in discussions. 

 

Despite these constructive findings, numerous difficulties and challenges were also 

recognised. Technological barricades were the most frequently cited issue, as some learners 

lacked access to consistent internet or devices to access the online materials. Additionally, 

some mentors found balancing the workload of formulating both in-class and out-of-class 

activities to be a source of worry. A few mentors also expressed concerns about the 

effectiveness of flipped-classroom-model techniques for learners with lower levels of language 

proficiency, as they require additional scaffolding and support. 

 

4.1.The Flipped-Classroom-Model 

 

The flipped classroom model is a new innovative method in which conventional 

teaching practices are overturned. Mentors allocate prior-recorded talks or other learning 

materials for learners to engage with outside of the class, naturally through the use of videos 

or recordings, and part of class time for combined and energetic learning activities (Bishop & 

Verleger, 2013). Day and Foley (2006) also noted that this model permits more energetic and 

learner-centred learning environments, where learners have more opportunities to explore their 

writing context and deliberate on what they have well understood, consequently expanding 

their understanding of the writing materials. 

 

In the ESL context of Bangladesh, the flipped classroom presents an exceptional 

opportunity to address writing challenges and concerns. Writing in a second language often 

requires substantial practice and positive corrective feedback; however, conventional 

classroom environments may not provide sufficient time for customised coaching or peer 

collaboration (Gultig & Smith, 2019). By operating the flipped classroom model, mentors can 

shift the focus from reflexive discussion to dynamic preparation, allowing learners the time 

and space to engage more deeply with writing tasks in a supportive environment. 

 

4.2.Learner’s Autonomy in Flipped-Classroom 

One of the key benefits of flipped classrooms in ESL settings is the gradual 

empowerment of learners. Empowerment refers to the capacity for learners to switch their 

learning procedure, which is vital for language attainment (Liu & Liao, 2018). The flipped 

classroom encourages learners to engage with instructional resources independently before 

class, prompting them to formulate a profound understanding of the topic and come to class 

with a clear perspective (Zhang, 2017). As learners do not depend on mentors for unwavering 

content delivery throughout class time, they can use in-class periods to engage dynamically 

with the materials, pursue explanations, and contribute to collective learning exercises. 

Research by Zhang (2017) and Garrison and Kanuka (2004) suggests that flipped classrooms 

can meaningfully improve learners’ learning outcomes, particularly in writing proficiency. The 

combination of autonomous peer work, prior-class groundwork, and supportive actions in class 

enables ESL learners to develop their writing skills more effectively while receiving rapid 

feedback from their peers and mentors. 
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4.3.Pro-Active Learning and Technological facilities 

 

A proactive learning attitude, combined with the use of technological devices and the 

prior concern of the learners, plays a dominant role in the flipped classroom. Online quizzes, 

prior-recorded video discussions, and other digital resources are the foremost features of 

sending instructional content outside the classroom. According to Li (2018), this technological 

incorporation allows learners to study at their own pace, reentering resources as needed. Using 

multimedia resources, such as online discussions and study-related videos, can also boost 

learners' engagement and inspiration, particularly for ESL learners who may find outdated 

instructional methods less engaging (Doman & Webb, 2017). In writing coaching, the flipped-

classroom model empowers mentors to design events that focus on higher-order skills, such as 

peer review, group discussions, and collaborative writing tasks. According to Basal (2015), 

these actions support learners in developing advanced vital writing skills by engaging in real-

world activities that involve critical thinking and creativity. In class actions, such as: combined 

writing-exercises or jigsaw-tasks, allow learners to apply their knowledge in dependable 

contexts, emphasizing their learning and advancing their writing capabilities. 

 

4.4.In Group-Learning and Positive Peer-Feedback 

 

The flipped-classroom-model reassures teamwork among learners, which has been 

revealed to recover writing-skills. Xu and Shi (2018) highlight the significance of peer 

collaboration in flipped classrooms, where learners can take-part their written-work, provide-

positive-feedback, and engross in deliberations that encourage deeper-learning. Group-work 

events permit learners to reproduce on their writing-process, improve their critical-thinking, 

and improve their writing over peer’s intensive caring. 

 

4.5. Task-Based Stratagems in Flipped-Classrooms 

Task-based language teaching is another vital stratagem in the flipped-classroom-

model, predominantly in writing instruction. Basal (2015) points out how flipped-classrooms 

allow for task-based writing where learners get wide-ranging insights from outside of the 

classroom and throughout the class time. This method helps learners practice writing and 

permits them to participate in critical-thinking, problem-solving, and applying writing 

stratagem in the practical situations. 

 

4.6.Academic Performance Evaluation 

Several studies specify that flipped-classrooms can boost learner’s outcomes in 

Bangladesh. A 2022 study in Dhaka-based private-universities initiate those learners in flipped-

classrooms scored 15–20% higher on average in post-intercession assessments related to those 

in conventional discussion-based settings. This development was accredited to enlarged 

appointment and energetic learning. 

 

4.7.Learners Assignation and Understanding 

 

Flipped-classrooms have been connected with enlarged learners’ engagement. In the 

year 2024 a qualitative semi-formal interview at Dhaka International University from several 
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department, where second language mentors testified learners with oral interview that 72% of 

learners preferred flipped learning over conventional approaches in their classrooms, quoting 

greater communication and realizing. Nevertheless, the same study noted that 23% of learners 

confronted challenges in accessing digital content due to slow internet connections.  

 

4.8.Access to Technological Infrastructure 

 

Access to technology remains a significant barrier. According to a 2022 survey by the 

Bangladesh Bureau of Educational Research, only 55% of rural learners had consistent internet 

access, compared to 85% in urban areas. This digital division disturbs the efficacy of flipped-

classrooms, as learners in the countryside may find it difficult to enter online resources. 

 

4.9.Hybrid and Blended Models 

 

In response to challenges, many institutes have implemented hybrid models in their 

classrooms. A 2022 pilot program at Dhaka University combined flipped learning with 

synchronous online sessions, resulting in a 25% increase in learners' fulfilment and a 10% 

improvement in exam scores. This approach has been predominantly effective in accepting 

diverse learner’s needs and technological access. 

 

4.10. Teacher’s Role in the Flipped Classroom 

 

In flipped classrooms, the teacher’s role shifts from a conventional discussion to an 

implementor of learning. Roch (2016) recommends that mentors in flipped classrooms act as 

directors, providing learners with the usable tools and resources they need to flourish in their 

writing tasks. Teachers are expected to create a supportive atmosphere where learners feel 

confident and comfortable sharing their work, receiving positive feedback, and refining their 

writing skills. 

  

4.11. The Motivational Impact on Learners 

 

Zhang’s (2017) research reveals that flipped-classrooms can positively influence on 

learners motivation. The flipped-classroom-model nurtures an intellectual ownership over 

learners’ learning by consenting them to involve with contents more flexibly and interactively. 

This improved motivation drives to better performance in writing tasks, as learners feel more 

enthusiastic and more devoted in their learning process and are more likely to pursue 

opportunities for development. 

 

4.12. The Implementation Flipped Classroom and Some Challenges 

 

In spite of its probable benefits, the flipped-classroom-model has some potential 

problems. Research by Facer and Selwyn (2013) coined that the efficiency of flipped-

classrooms mostly depends on learners’ willingness to involve with prior-class resources 

autonomously. Mentors must prudently enterprise appealing and available content to confirm 

that learners vigorously participate in the learning process. If learners flop to prepare 
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sufficiently, the in-class actions may convert unproductive, and the proposed learning 

outcomes may not be attained (Johnson, 2017). Furthermore, the achievement of flipped 

classrooms depends heavily on the accessibility of technology and resources. In ESL settings, 

where some learners may have inadequate access to the internet or modern tools, the flipped-

classroom-model may carriage walls to participation (Li, 2016). As such, mentors must 

consider these technological limitations when applying a flipped learning stratagem, 

confirming that all learners have equivalent prospects to engage with various resources and 

activities. 

 

4.13. The Improvement of Writing Skills 

 

The primary outcome across studies is that flipped classrooms pay to momentous 

developments in learners’ writing skills. In specific, the model consents to more recurrent 

exercises and effective responses, both of which are vital for evolving writing aptitude. 

According to Basal (2015), learners who are involved in group work writing activities and 

positive peer feedback in flipped classrooms are inclined to complete better writing 

assessments than those who obtain conventional teaching. Additionally, Zhang (2017) points 

out that the prior-class video discussion offers a compact base of information, consenting 

learners to the method of writing tasks with more assurance and groundwork preparation. 

 

4.14.  Learner’s Empowerment and Appointment 

 

Another key finding is the positive impact of flipped classrooms on learner’s 

empowerment and appointment. Liu and Liao (2018) originate that learners in flipped 

classrooms were more interested in taking accountability for their learning, leading to superior 

engrossment in classroom events and a cognitive understanding of the material. This improved 

empowerment is predominantly advantageous for ESL learners, as it inspires them to exercise 

their writing skills autonomously outside of class, eventually enlightening their writing ability. 

As a consequence, some potential problems continue regarding the conservation of learners 

which endures involvement with the prior-class resources. Johnson (2017) opines that some 

learners might face difficulties with self-reasons and for not being fully engrossed in the videos 

and readings resources, underestimating the flipped model’s usefulness. Consequently, 

mentors must propose alluring interactive prior-class ingredients inspiring, dynamic 

participation. 

 

5. CONCLUSION AND RECOMMENDATION 

In the finishing lines, the flipped-classroom model suggests some vital potential for 

educating writing skills in ESL learners at the tertiary level. In terms of nurturing greater learner 

empowerment, snowballing assignation with various writing contents (Islam, 2019), and 

providing more opportunities for Group-work activities, flipped classrooms generate an 

intensive atmosphere for developing robust writing skills. However, fruitful submission 

necessitates vigilant devotion to learners’ active readiness, assignation with prior-class 

ingredients, and entry to technological resources. As more ESL mentors implement the flipped 

learning stratagem, future investigations ought to explore the long-term possessions of this 
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model on learners' writing performance and identify the best performance for overcoming 

probable impediments connected with its implementation. 

This study sustains, with the help of a flipped classroom model, that can offer a new 

ornament of English language writing pedagogy. Mentors could assist learners’ 

progressiveness as well as indispensable writing aids in an energetic and attractive atmosphere 

by promoting dynamic learning, inspiring fellow friends and peers to gather, and providing 

timely feedback. Yet, as with any innovative approach, the flipped classroom necessitates 

cognitive planning and edition to be fully operative. To enhance the reimbursements of flipped-

learning, this investigation recommends the following stratagem: assurance of technological 

access, offering scaffolding for inattentive learners, increasing learners' empowerment in the 

classroom and evaluating their opinions, ceaseless support from the mentors and continuous 

reediness for assessing learners along with positive corrective feedback.     

 

REFERENCES 

Anis, M. I., & Hasan, M. M. (2025). From reflection to practice: A qualitative study of teaching 

practicum experiences. EDUCASIA: Jurnal Pendidikan, Pengajaran, dan 

Pembelajaran, 10(1), 13-26. https://doi.org/10.21462/educasia.v10i1.295 

Ansori, M., & Nafi, N. N. (2018). English teachers’ perceived benefits and challenges of 

flipped classroom implementation. Journal of English Education and Linguistics Studies, 

5 (2), p.1-15. DOI: https://doi.org/10.30762/jeels.v5i2.820 

Bangladesh Education Statistics (2022). Bangladesh Bureau of Educational Information and 

Statistics (BANBEIS) Ministry of Education, Publication No. 513. p. 1–432. 

www.banbeis.gov.bd  

Bangladesh Education Statistics (2023). Bangladesh Bureau of Educational Information and 

Statistics (BANBEIS) Ministry of Education, Publication No. 515. p. 1–475. 

www.banbeis.gov.bd 

Basal, A. (2015). The implementation of a flipped classroom in foreign language teaching. 

Turkish Online Journal of Distance Education, 16 (4), p. 58–69. DOI: 

10.17718/tojde.72185 

Bergmann, J., & Sams, A. (2012). Flip Your Classroom: Reach Every Student in Every Class 

Every Day. Washington DC: International Society for Technology in Education. 7(9) p. 

120-190. https://www.scirp.org/reference/ReferencesPapers?ReferenceID=1791200 

Bishop, J. L., & Verleger, M. A. (2013). The Flipped Classroom: A Survey of the Research. 

120th  American Society for Engineering Education Annual Conference and Exposition,     

30, 1-18. DOI: 10.18260/1-2—22585 

Davies, R. S., & West, R. E. (2014). The flipped classroom in a massive open online course: 

A case study. Computers in Education, 79, 25–40. 

Day, J. E., & Foley, J. D. (2006). Evaluating a Web-based learning environment in a large 

classroom setting: A case study. Computers & Education, 47 (3), 160-171. 

De Loof, H., & Tessa, G. (2017). Flipping the classroom for second language teaching: The 

role of empowerment. Studies in Second Language Acquisition, 39 (2), 253–273. 

Dickey, M. D. (2014). A decade of flipped classroom research: What we have learned and what 

remains to be studied. Educational Technology, 54 (4), 8–14. 

https://doi.org/10.21462/educasia.v10i1.295
https://doi.org/10.30762/jeels.v5i2.820
http://www.banbeis.gov.bd/
http://www.banbeis.gov.bd/
https://www.scirp.org/reference/ReferencesPapers?ReferenceID=1791200


Volume 7, Issue 3, 2025 

International Journal of Language and Literary Studies  233 

 

Doman, E. & Webb, M. (2017) The Flipped Experience for Chinese University Students 

Studying English as a Foreign Language. TESOL journal. 8(1) 102-141.         

https://doi.org/10.1002/tesj.264 

Engin, M., & Sunar, D. (2016). Flipped classroom model in language learning: A literature 

review. Journal of Language Teaching and Research, 7 (6), 1102-1109. 

Facer, K., & Selwyn, N. (2013). Learning futures: Education, technology, and social change. 

Routledge. 

Garrison, D. R., & Kanuka, H. (2004). Blended learning: Uncovering its transformative 

potential in higher education. The Internet and Higher Education, 7 (2), 95–105. 

https://doi.org/10.1016/j.iheduc.2004.02.001 

Gough, N. (2015). Using flipped classroom stratagem in second language learning. 

International Journal of English Linguistics, 5 (3), 1–10. 

Gultig, J., & Smith, B. (2019). Shifting from traditional to flipped instruction: Understanding 

the challenges. International Journal of Education, 10 (2), 21-33. 

Hasan, M. M., & Ibrahim, F. (2017). Effects of blog, wiki, and Google Docs in learning English 

language: A study of Bangladesh at tertiary level. Research Journal (IUKLRJ), 5(1), 39–

49. https://iukl.edu.my/rmc/wp-content/uploads/sites/4/2019/01/B5_IUKLRJ17_Full-

1.pdf 

Hasan, M. M., & Rahman, M. A. (2017). Impacts of language lab in transforming traditional 

learners into autonomous learners. Dhaka International University Journal, 

9(2). https://api.diu.ac//images/diuac/publication/1632830962_kaxIAEPVqd.pdf 

Hasan, M. M., Hossain, M. M., Bhuiyan, M. A., & Mahmud, M. Z. A. (2016). Impacts of 

digitization on L2 teaching and learning in Bangladesh: A study of tertiary level. Journal 

of Society and Progress, 

2(1). https://www.researchgate.net/publication/367077527_Impacts_of_Digitization_on

_L2_Teaching_and_Learning_in_Bangladesh_A_Study_of_Tertiary_Level 

Hasan, M. M., Khanom, S., Rumman, A. M., & Fatema, K. (2024). Blended supervision of 

thesis: Lessons and future directions from COVID-19 and post-pandemic 

situation. Crossings: A Journal of English Studies, 15(1), 196–

214. https://doi.org/10.59817/cjes.v15i1.572 

Hasan, M. M., Sikder, A., & Mahmud, R. (2025). Factors influencing Bangladeshi English 

teachers’ perceptions of academic policy, academic culture and knowledge related to 

plagiarism in higher education. Language Teaching Research Quarterly, 47, 20-

39. https://doi.org/10.32038/ltrq.2025.47.02 

Hasan, M. M., Yesmin, M. M., & Hossain, M. K. (2024). Effects of English Medium 

Instruction (EMI) on students’ academic and speaking performance: comparison between 

English major and non-English departments. Ilha do Desterro, 77,1-

22.   https://doi.org/10.5007/2175-8026.2024.e100248 

Hunt, A., & McLellan, S. (2015). Flipping the ESL classroom: Challenges and solutions. 

International Journal of English Language Teaching, 3 (5), 45–60. 

Hyland, K. (2003). Second Language Writing. Cambridge: Cambridge University Press. 

https://www.scirp.org/reference/referencespapers?referenceid=2460499 

Islam, M. Content-Based Instruction (CBI) In Bangladeshi Undergraduate Classroom: 

Prospects & Problems, Port City International University Journal 6 (1 & 2), 47-54. 

https://www.researchgate.net/publication/363659763. 

https://doi.org/10.1016/j.iheduc.2004.02.001
https://iukl.edu.my/rmc/wp-content/uploads/sites/4/2019/01/B5_IUKLRJ17_Full-1.pdf
https://iukl.edu.my/rmc/wp-content/uploads/sites/4/2019/01/B5_IUKLRJ17_Full-1.pdf
https://api.diu.ac/images/diuac/publication/1632830962_kaxIAEPVqd.pdf
https://www.researchgate.net/publication/367077527_Impacts_of_Digitization_on_L2_Teaching_and_Learning_in_Bangladesh_A_Study_of_Tertiary_Level
https://www.researchgate.net/publication/367077527_Impacts_of_Digitization_on_L2_Teaching_and_Learning_in_Bangladesh_A_Study_of_Tertiary_Level
https://doi.org/10.59817/cjes.v15i1.572
https://doi.org/10.32038/ltrq.2025.47.02
https://doi.org/10.5007/2175-8026.2024.e100248
https://www.scirp.org/reference/referencespapers?referenceid=2460499


Effects of Teaching English-Writing Skills in a Flipped Classroom: An Analysis of ESL Teachers at 
Tertiary Level in Bangladesh 

International Journal of Language and Literary Studies  234 

 

Johnson, B. (2017). Flipped classrooms: A new opportunity for teaching and learning. Journal 

of Educational Technology, 16 (3), 245–257. 

Johnson, L. (2017). A study of flipped learning in the ESL classroom: Barriers and challenges. 

TESOL Quarterly, Vol. 51 (4), 998–1013. 

Lage, M. J., Platt, G. J., & Treglia, M. (2000). Inverting the Classroom: A Gateway to Creating 

an  Inclusive Learning Environment. The Journal of Economic Education, 31, 30-43. 

http://dx.doi.org/10.2307/1183338 

Li (2016) Nonlinear bending and free vibration analyses of nonlocal strain gradient beams 

made of functionally graded material. International Journal of Engineering Science, 

(107), 77-    97. https://doi.org/10.1016/j.ijengsci.2016.07.011. 

Li, M., & Ni, S. (2017). Exploring the flipped classroom in second language acquisition: A 

case study. Language Teaching Research, 21 (4), 548-564. 

Liu, M., & Liao, X. (2018). The flipped classroom model in the context of ESL writing 

instruction: Advantages and challenges. TESOL Journal, 9 (2), 158-172. 

Roch, J. (2016). A viable path to a more differentiated learning process and more autonomous 

learning in Luxembourgish classrooms? Luxembourg Studies Journal, 3 (1), 45–59. 

Silfani, A. N., Basikin, B., & Hasan, M. M. (2025). The teachers’ strategies to enhance 

students’ higher-order thinking skills. Entity: English Teaching and Commonality, 1(1), 

1-10. https://journal.pradanainstitute.id/index.php/entity/article/view/3 

Storch, N. (2005). Collaborative Writing: Product, Process, and Students’ Reflections. Journal 

of Second Language Writing, 14, 153-173. 

https://www.scirp.org/reference/referencespapers?referenceid=2460506 

Xu & Shi, (2018) Application of Constructivist Theory in Flipped Classroom-Take College 

English Teaching as a Case Study. Theory and Practice in Language Studies, DOI: 

10.17507/tpls.0807.21. 

Zhang, D. (2017). A study on the application of the flipped classroom model in English 

teaching in Colleges and Universities. Proceedings of the 7th International Conference 

on Education, Management, Information and Computer Science (ICEMC 2017). 

Advances in Computer Science Research, 19 (6), 35–48. Atlantis Press. DOI: 

10.2991/icemc-17.2017.209 

http://dx.doi.org/10.2307/1183338
https://journal.pradanainstitute.id/index.php/entity/article/view/3
https://www.scirp.org/reference/referencespapers?referenceid=2460506

