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1. INTRODUCTION 

A growing common approach to teaching foreign language learners is integrating technology 

into the classroom setting.  Several studies have stated that language educators use authentic materials 

to teach grammar, as technology offers resources. Through exposure to and opportunities in real-life 

situations, these authentic resources support learners to develop more comprehension and accuracy in 

language usage in context (Spada, 1997 as referenced in Saeedi and Biri, n.d.).  

In the current research context, apart from the subjects included in the textbooks, grammar 

courses are not explicitly taught or stressed. Regarding communication skills, students are more 

articulate because they are encouraged to use the English language, especially in English subject class 

and there are non-Tagalog personnel on the school premises.  However, when it comes to their grammar 

knowledge, learners are not conscious of the importance of grammar rules; their forms, meanings, and 

proper applications.  The researchers hypothesize that the limitations on teaching materials in a language 

class and the influence of communicative English teaching approaches suggested in the curriculum and 

textbook could be the causes. Having encountered ungrammatical conversations among language 
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learners, the researchers would like to investigate the impact of podcasts in grammar instruction 

especially in teaching tense and aspects forms.   

The podcast is an episodic digital file series that can be viewed or listened to at convenient 

bases and anywhere. When used properly, podcasts offer incredible educational advantages. Podcasts 

correspond to an aspect of Mobile Assisted Language Learning (MALL) since they are easily available 

and portable for anyone with a mobile device. As digital generations and the age of technology have 

progressed, there has been a growing trend of interest in learning modalities, particularly in using 

podcasts. The use of visual aids in language class is far more common than the use of podcasts especially 

in the context of current research sites. Thus, the researchers claim that podcasts enhance students' 

motivation and engagement  (Mayer, 2002) using graphics and motion.  

2. RELATED LITERATURE REVIEW  
Educational research is paying more attention to technology in classroom discussions, 

especially podcasts, especially in (EFL) context. Prior research has examined the advantages of podcast 

usage in language learning environments, emphasizing how it can improve vocabulary acquisition, 

listening comprehension, and general language competency. The study of (Smith and Storrs, 2023) 

indicates the significance of integrating digital literacies in a manner that is meticulously incorporated, 

ensuring comprehensive coverage within the curriculum.  

In the research study of Marunevich, et al. (2021), it was manifested that podcasting serves as 

authentic material for language instruction, offering educators and learners the opportunity to enhance 

English language proficiency outside traditional classroom settings. Additionally, it enables flexible 

access to course materials, empowering individuals to study at their convenience from any location. 

Podcasting offers a valuable educational experience by applying podcasting to EFL instruction, 

resulting in positive outcomes on English language proficiency as measured by academic advancement. 

Particularly, it notably enhances speaking skills, and writing skills Chaves-Yuste, et al. (2023). When 

podcasts are utilized appropriately, Ginting (2019) stated that they can enhance students' language skills 

as well as note-taking skills, and develop vocabulary knowledge.  Furthermore, podcasts can serve as a 

substitute for native speakers, offering valuable authenticity for students learning English as a second 

or foreign language. 

Students can utilize podcasts as a supportive tool to enhance their listening skills in language 

acquisition. They perceive podcasts as valuable audio resources that allow exploration of diverse topics, 

conveniently accessible online via gadgets such as laptops and smartphones. While these devices 

facilitate access to podcasts, some students face challenges due to the necessity of an internet 

connection, which may not be available to all. Moreover, unstable internet connections can disrupt the 

listening experience, requiring students to refresh the podcast. Additionally, students encounter 

difficulties when native speakers speak too rapidly, particularly if the podcast content exceeds their 

proficiency level. Consequently, teachers must carefully select and manage podcast content for use in 

the listening classroom. Despite these challenges, students report that podcasts improve their focus and 

enable them to engage with a wide range of compelling content. (Gunawan, et al. (2023) and Hajar, et 

al. (2020) studied to examine the impact of podcasts as a technological tool on students' mastery of 

English vocabulary and to explore their reactions to using podcasts and affirm that utilizing podcasts 

alongside classroom learning processes may lead to a more rapid improvement in students' vocabulary 

comprehension compared to relying solely on traditional classroom instruction.  

Teachers are to make a careful choice of instructional materials and furnish learners with 

captivating resources that stimulate their curiosity. It is imperative to incorporate engaging tasks into 

lessons, and language instructors should facilitate opportunities for learners to apply acquired content 

through tasks. Employing social networks as a platform for task execution not only enhances 
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participants' language abilities but also broadens their social awareness of the world  (Khodabandeh, et 

al., 2017). 

Utilizing podcasts had a beneficial impact on the listening comprehension of Iranian EFL 

learners. The study employed various podcasts, revealing that participants who engaged with podcasts 

demonstrated higher learning outcomes when compared to those who did not. Incorporating podcasts 

can effectively boost language acquisition among students. For instance, integrating podcast-based 

listening activities notably enhanced English listening skills and student engagement. Additionally, 

podcasts were utilized to enhance students' vocabulary proficiency and generate greater interest in 

classroom activities (NamazianDost et al, 2017).   

The relatability of podcasts as models of in-person communication is another factor taken into 

consideration. Phillips (2017) states that "paralanguage, such as stuttering, pausing, pitch, pace, and 

power changes of the voice, makes communication authentic and natural" and that "present-day 

language learners have to be aware of different intonation systems in a foreign language," particularly 

given that English is spoken throughout the world and can be used in a variety of ways Krachu (1991) 

in the concept of world Englishes. According to (Prasetyo, 2022), there are several narrating stories, 

motivational speeches, and many other talks in podcasts that draw the attention of listeners and persuade 

them to follow their instructions. To produce one, learners need to improve their writing skills.  

(Daskan, 2023) suggests that instructing and grasping grammar within EFL classrooms is an 

alarming challenge for better focus and innovative approaches. Educators should consider embracing 

more interactive and communicative methodologies for teaching grammar, such as incorporating 

authentic materials and providing students with chances to apply language in authentic contexts, as 

indicated by research findings. 

Despite the variety of language research on the use of podcasts such as to improve the learners' 

listening and speaking skills (Fachriza et al, 2023), teaching grammar and pronunciation through 

grammar translation method (Suseno,  2023), and developing listening ability among Iranian EFL 

learners  (NamazianDost, et. al, 2017), there are limited studies that use podcasts as authentic materials 

for language learning and teaching in the area of verb tense aspects. The researchers intended to prove 

that learners can benefit from authentic language used in podcasts just as much as they can from other 

audiovisual resources, particularly on grammatical forms. 

3. FRAMEWORK FOR ANALYSIS 

Grammar still plays an important role in language learning and usage despite the influence of 

language teaching as a communicative skill through authentic material which is a current trend in 

language education. —including the one that was used in this study. The importance of learning a target 

language's grammar has returned from an emphasis primarily on communicative skills through many 

language teaching approaches(Ellis, 2008). The first is the Noticing Hypothesis (Schmidt, 1990), which 

argues that language acquisition would occur if there is conscious knowledge of grammar during the 

input process (Truscott, 1998). The Noticing Hypothesis (Schmidt, 1990) asserts that input cannot be 

regarded as an intake for language in experimental research until conscious attention indicates an 

impact. Only when people are paying attention to the linguistic input with the attention necessary for 

successful learning (Schmidt, n.d.) in SLA education. Additionally, The Teachability Hypothesis, 

proposed by Pienemann (1984), suggests adapting grammar instruction to the language proficiency of 

the learner by taking into account the developmental sequences in the learner's language (Lightbown, 

2000). 
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Given the widespread support for grammar in language education, it is important to consider 

how grammar is taught and acquired in grammar classes as well as how well it applies to communication 

in the real world. According to research by Mitchell (2000), grammar education has a significant impact 

on acquiring accuracy and language learning, and meaning-focused instruction alone is not sufficient. 

Decontextualization and the ineffective application of grammatical information in real-world situations 

are the main problems with grammar instruction (Saeedi & Abad, n.d.). According to Celce-Murcia & 

Freeman (1999), grammar instruction should include all three dimensions of grammar, tying grammar 

formation to meaning to apply it in real conversation and helping students become proficient users of 

grammatical structures. This is accomplished if grammar is explicitly taught as part of language 

instruction to support learners in developing their understanding of the proper form and usage of English 

grammar. Therefore, it is not appropriate to view the explicit teaching of grammar and its application 

in an authentic task or setting as separate teaching spheres.  Both of them are useful as concomitants. 

Regularly exposing the students to real language through authentic resources is one of the most effective 

approaches.  As they apply what they have heard or acquired from the input sources, the learners will 

implicitly acquire the rules. Furthermore, people's "negative perceptions and attitudes towards 

grammar" are altered when they learn that mistakes might happen in everyday communication contexts 

(Saeedi and Biri, n.d.). In this way, students will enhance their awareness of the language form, 

meaning, and authentic usage. 

According to Saeedi and Biri (n.d.), learners become more motivated and engaged when they 

are exposed to a variety of form-meaning relationships and realize that the grammar forms they have 

been taught, both explicitly and implicitly, have become a part of  their interlanguage behavior. These 

stages have a big impact on language acquisition. For this reason, a great deal of attention is also placed 

on the relationship between motivation and language learning.  This is also related to the Multimedia 

Learning theory's explanation of the motivation achieved from using technology (Mayer, 2001 as 

referenced in Saeedi & Biri, n.d.). According to the "multimedia principle," learning occurs best when 

an individual is exposed to both audio and visual elements rather than just one (Mayer, 2004). However, 

the research on the multimedia principle highlights the value of incorporating graphics in lesson plans 

and stresses the need for careful selection of multimedia content based on language teachability since 

not all multimedia information is helpful to students' learning.  In contrast, the researchers decided to 

use audio podcasts as a form of multimedia to be utilized in this study. While the primary goal of 

Mayer's cognitive theory of multimedia learning is to provide instructional media that engage the human 

mind, effective multimedia learning, as further explained in the principle, is not limited to just adding 

words to images.  

 The noticing hypothesis and multimedia learning theory—will be employed as the study's 

framework. The theory of Multimedia Learning (ML) (Mayer, 2004) suggests using podcasts as 

proposed instructional materials in language classes.  The target lesson's form, meaning, and use will 

be emphasised by using both explicit and implicit teaching methods when teaching the target grammar. 

This is in contrast to the Noticing Hypothesis (Schmidt, 1990), which will determine the type of 

activities in the classroom.  

3.1. Research Questions 

The purpose of the current study is to investigate how podcasts affect students' learning of 

verb tense and aspect form. To get a clear understanding of the tool being used, the researchers intended 

to inquire about the learners' opinions about using podcasts during the study. According to the 

objectives, the researchers develop the following research questions : 

1) Does the podcast assist in improving the students’ learning of verb tense and aspect forms?  
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2) What behaviors do the students exhibit during the implementation of the study intervention? 
3) What factors drive students' motivation to utilise podcasts in learning verb tense and aspect 

forms? 

4. METHODOLOGY 

4.1.Participants 

The current study selected 25 elementary students who are studying in St. Emilie Learning 

Center, Philippines using convenience sampling techniques (Dornyei,2007, p.98). The Nelson language 

proficiency test was assessed to the participants to ensure homogeneity of the participants' language 

skills before assessing the Pre-Test. 

4.2.Instruments 

4.2.1. Disney Magic of Storytelling podcast  

The primary tool that was utilized in the study is the Disney magic storytelling which is 

accessible from podcasts online. The young learners' interest in the podcast, along with their familiarity 

with and appropriateness for the grade level, are the deciding factors. Though there are several series 

of Disney magic Storytelling, the researchers selected three series to be utilized for nine sessions of 

teaching experiments.  

4.2.2. Nelson English Language Test  

The Nelson English Language Test was conducted at the beginning of the study to ensure group 

homogeneity. There were 50 items in the test: 36 multiple-choice and 14 closed tests.  

4.2.3.  The Pre-test and the post-test 

Prestests are essential to investigate the students' learning level while post tests can measure 

how far the learners have learned after the course work. By assessing pretests, the researchers or 

instructors could gauge what the students already know before starting a new chapter in the learning 

process. Therefore, the researchers assessed the students' prior knowledge and their significant 

improvement through pretest and posttest. The pretest and post-test that measure the students' Verb-

tense and form aspects, developed by Leisavniece (2008) were answered by the participants. The results 

of the pretest and post-test were administered to descriptive statistics to measure the quantitative result.  

4.2.4. Observation of Student’s Behaviors 

A thematic approach was utilized to analyze learners' behaviors through the observation 

method. Student behaviors during the study's intervention were observed using a structured observation 

using the Test Session Observation Checklist (TSOC) of Woodcock-Johnson. The categories of 

behavior such as (1) degree of cooperation, (2) level of activity, (3) attention and focus, (4) self -

confidence, and (5) response to challenging tasks will be observed among learners during intervention.  

4.2.5.  Questionnaires 

The purpose of the questionnaire survey was to find out what kind of motivations students 

perceive in the podcast for using it in language classes. The aim of post-experimental intrinsic 

motivation assessment is an inquiry into how the participants subjectively perceived the study sessions. 

This tool, a 7-point Likert scale, evaluates students' perceptions of enjoyment/ interests, perceived 

choice, perceived competence, and pressure or tension while being instructed in a podcast.  

4.3.Design and data collection procedures 
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This study employed a mixed-method design. The study also monitored a pretest/posttest with 

quantitative methods to analyze the data gathered from the selected participants from sixth-grade ESL 

students. The research questions above aim to determine the impact of using podcasts on students' 

learning of verb tense and aspect forms as well as the factors that motivate students to use podcasts in 

this process. The Qualitative method was utilized to assess the behaviours of the participants using 

podcasts as a tool for learning grammar.  To achieve this goal, the researchers develop six stages in the 

data collection process.  

Stage 1: Homogeneity test for proficiency level through Nelson English Language Test  

Homogeneity tests were assessed on the participants to assess their level of proficiency in Verb 

tense and aspect forms. The Nelson English Language Test will be administered as an assessment tool 

for the Homogeneity Test. It is an assessment tool to evaluate the student's language proficiency.    

Stage 2: Pretest 

The researchers adopted 40 language items that covered the initial knowledge of verb tense and aspect 

forms of students.   

Stage 3: Treatments 

The participants took three weeks to cover all nine verb tense aspects. The students were treated 

with explicit instruction by explaining each tense with examples and practicing the target grammar 

using the audio stories from the podcast Disney Magic of Storytelling. Transcripts of the stories were 

provided to students to search for the target grammar forms in the reading passage to help them become 

more knowledgeable about the audio stories. The teacher paused the audio in the classroom when they 

recognized the target grammar form, and the students discussed with the teachers and classmates the 

tense with its meaning and usage. Students then put verb tense elements into practice by producing 

sentences. The Noticing hypothesis, multimedia learning theory, and the 3-point criteria (form, 

meaning, and usage) (Celcie-Murcia & Larsen-Freeman, 1999) serve as the foundation for the 

instruction. 

Stage 4: The posttest   

Nine Verb tenses and aspects were instructed to the participants using podcasts as the learning 

instruments. After implementing intervention lessons, the participants performed posttests to assess to 

find out the significant results of the treatment using podcasts in grammar teaching. The data collected 

were subjected to a nonparametric approach of the Wilcoxon Signed Rank-test to interpret and 

determine if there is significant effectiveness of a podcast in teaching grammar. This method enables a 

thorough interpretation of the results taking into account the statistical significance of the study. 

Wilconxon’s positive and negative ranks were regarded in analyzing the effectiveness of the research 

intervention. 

Stage 5: The Observation of student’s behavior 

A thematic approach was employed in this study to analyze the behaviours of learners through 

the observation method. The Woodcock-Johnson Psychoeducational Battery's Test Session Observation 

Checklist (TSOC) was applied in a structured observation to address the behaviours displayed by the 

students during the study's intervention. The learner's (1) degree of cooperation, (2) level of activity, 
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(3) attention and focus, (4) self -confidence, and (5) response to challenging tasks are among the 

categories to observe during test sessions.  

i) Degree of cooperation 

It entails the student's attention span to the teacher's instructions and guidelines throughout the 

activities. For instance, the students understood the teacher's instructions by not asking about the points 

initially discussed so that the teacher did not need to repeat the same point of discussion.  They are 

constructively corporate, not chatting with seatmates. The following behaviours are included in this list: 

(1) very cooperative during the assessment; (2) cooperative (typical for age/grade); (3) occasionally 

uncooperative; and (4) uncooperative during the discussion. 

ii) Level of activity 

This category describes how engaged the students were with the task at hand. Throughout the 

intervention, he may have been animated, bored, or restless. These behaviours include: (1) seemed tired, 

(2) typical for age/grade, (3) occasionally appeared restless or nervous, and (4) excessively active for 

age/grade; found it hard to focus on activities. 

iii) Attention and focus 

This area describes how attentive and focused the student was during the intervention. The 

following levels may determine how they are in terms of their attentiveness and concentration: (1) 

exceptionally engaged in the work; (2) attentive to the tasks (typical for age/grade); (3) frequently 

distracted; and (4) constantly inattentive and distracted.  

iv) Self-confidence 

It pertains to the observation of the student's attitude whether relaxed or tense during the class. 

The following behaviours were included in the list: (1) seemed self-assured and confident; (2) seemed 

relaxed and at ease (typical for age/grade); (3) sometimes appeared tense or worried; and (4) appeared 

extremely anxious. 

v) Response to challenging tasks 

It refers to the student's perseverance or commitment to completing the challenging tasks. The 

category contains distinct levels such as (1) a discernibly higher effort level for challenging tasks, (2) a 

general persistence with challenging tasks (typical for age/grade), (3) attempted but quick give-up, and 

(4) not attempt challenging tasks at all. 

Stage 6: The motivational inquiry  

 Google Forms was created to collect the post-experimental intrinsic motivation questionnaire 

data. The 25 items of questionnaires will be extracted and modified based on appropriate and relevant 

research questions. The remaining items are disregarded because they are not a concern in the present 

study. The participants answered by giving a tick mark score on a 7-point Likert scale and the replies 

were interpreted in line with the guidelines of the IMI test. 

4.4.Data analysis 
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To answer the first question of this study, the researchers collected the scores of the 

pretest/posttest to find out the significance. The researchers computed the means and standard deviation 

scores of the pretest and posttest and compared them. The paired Sample t-test for the pretest and post-

test was computed to determine the effectiveness of treatment and whether the differences between the 

pretest and post-test were statistically significant.  

The answer to the second question, “What behaviors are displayed by the students during the 

implementation of the intervention of the study?”, was addressed by implementing the Woodcock-

Johnson Psychoeducational Battery’s Test Session Observation Checklist (TSOC). The checklist 

measured the learners’ (1) level of cooperation, (2) level of activity, (3) attention and concentration, (4) 

self-confidence, and (5) response to difficult tasks. 

To answer the third question, the answers of the IMI test for intrinsic motivation were utilized 

to answer “What are the students’ motivational factors in using podcasts in learning verb tense and 

aspect forms?”. Using the 7- 7-point Likert scale, the participants were assessed on the four components 

of the IMI test, interest/enjoyment, perceived choice, perceived competence, and pressure/tension. The 

answers to the IMI test were analyzed and interpreted to see the improvement in students’ learning of 

Verb Tense-Aspect Forms by utilizing podcasts as learning instruction.    

4.5.Research ethics 

In this study, as an observation of ethical issues, we ensured the following steps were 

performed. Firstly, we sent the request letter to the principal of St. Emilie Learning Center to conduct 

action research (Appendix A). Upon receiving the grant from the principal, we proceeded with the 

informed consent of the student participants. The students were informed of the detailed procedures 

about the intervention and they are fully aware that their names and identity will be kept confidential 

and anonymous. As a result, they excitedly expressed their willingness to participate in the research and 

signed the consent form (Appendix B). They were administered with the homogeneity test (Appendix 

C), the pretest (Appendix D), the class lesson intervention project (Appendix E), and the posttest 

consecutively. Before the motivational questionnaires were responded they were informed of the study 

objectives and informed them that they were free to respond or withdraw from participating. Since one 

student was not able to join the intervention lessons, the research participants turned out to be 24 

although originally intended participants were 25 students.  

5. RESULTS AND DISCUSSION 

5.1.Pretest/posttest 

To answer the first research question (Does the podcast assist in improving the students’ 

learning of verb tense and aspect forms?), a nonparametric approach using Wilcoxon Signed Rank was 

utilized. The quantitative analysis (Appendix H. Wilcoxon Signed Rank Results) revealed a Vilcoxon 

value of 17 positive ranks (posttest>pretest), 5 negative ranks (posttest<pretest), and 2 ties (posttest = 

pretest). In essence, the study found that the podcast grammar instruction helps students improve 

grammar test scores of the participants as 12 out of twenty-four students (mean rank: 11.18; sum of 

rank: 190) were able to obtain a posttest score higher than their pretest (mean difference = posttest-

pretest). On the other hand, it appeared that the interventions were not so effective on the 5 students 

since their mean difference produced a negative rank (mean rank: 12.60; sums of ranks: 63), while the 

instructions did not affect 2 participants (ties). Furthermore, the significance level of the statistical 

treatment obtained a p-value of .039 which revealed a significant result; however, this result was not 

concluded due to the small sample size of the study.  
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Wilcoxon Signed Rank Results 

 

A descriptive analysis of the student's performance in the pretest and posttest (Appendix I The 

Mean Difference (Gain score) of Each Student) reveals the students' individual gained scores. The 

results indicated that 4 out of 6 high-level learners obtained positive gain scores, 6 out of 11 moderated 

learners obtained positive gain scores, and all seven students from the low-ability learners obtained 

positive gain scores. 

The Mean Difference (Gain score) of Each Student 
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In terms of mean differences according to ability levels (Appendix J The Mean Difference 

according to Ability Levels), the result indicated that the intervention did not much effect on the higher 

learners (mean difference: 0.84) and the moderate level learners (mean difference: 0.91). It is 

considerable that this low mean difference must be not due to the intervention since they had much 

knowledge in grammar tense aspects at some level. In contrast, the student with a low score on the 

homogeneity test seemed to yield a positive effect of the intervention since the mean difference is 3.43 

even though the result may not be so dependable and meaningful due to time limitation and some other 

factors of the study. It is worth noting that the low-ability learners put their efforts in the intervention 

lessons and displayed a favorable outcome in the posttest when compared to the gained score in the 

pretest.  

The Mean Difference according to Ability Levels 

 

5.2.Observation results 

The second research question (What behaviors do the students exhibit during the implementation 

of the study intervention?) was answered through a structured observation using the Test Session 

Observation Checklist (TSOC) of the Woodcock-Johnson Psychoeducational Battery. 

5.2.1. Degree of cooperation 

Most learners were exceptionally cooperative throughout the intervention, while a few low-

ability learners were cooperative. In general, all students displayed a cooperative attitude in the class 

discussion. They are cooperative mostly in making sentences using the target grammar form. 

Sometimes they requested to go to the restroom and fill up their water bottles. It may be due to the 

period of the intervention lesson being the last period of the day.   

5.2.2.  Level of activity 

The students expressed interest in grammar discussion on form, meaning, and usage. In terms of 

listening to the audio sometimes they expressed being bored especially when there was little target form 

in the long paragraph of the transcript. However, some students, become restless due to the stress of 

listening to a long audio record. 

5.2.3. Attention and focus 

 In terms of attention and focus, the students were attentive to the podcast listening since they 

could observe the target grammar forms in the transcripts. They are alert to notice the assigned tense 

aspects. However, some learners lose their curiosity when prolonging audio listening without finding 

the target grammar form.   

5.2.4. Self-confidence  

The students seemed to be relaxed in the class intervention. Generally, they are confident in 

discussing the target grammar and show confidence in making their sentences. Most of them appeared 
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to be at ease and comfortable while a few expressed to have strong confidence and self -assuredness. 

The present study corresponds with the study on student confidence and how it affects learning by 

Akbari and Sahibzada (2020) indicated that self -assured students are more likely to engage in active 

learning, enjoy class, experience less anxiety, be more motivated to achieve their goals, feel more 

comfortable around their teachers and peers, and, lastly, be more willing to share their knowledge and 

opinions in front of the class. 

5.2.5. Response to challenging tasks 

Most students from high and moderate ability levels demonstrated increased levels of 

perseverance and commitment to the podcast lesson while low-ability learners expressed difficulties 

and struggles to show consistent responses to the tasks assigned to them.  Nevertheless, noticeably, all 

the participants completed all the tests of the intervention project.  

5.3. Intrinsic Motivational inquiry results 

5.3.1. Perceived enjoyments/ interests 

RQ 3. What factors affect students' motivation to utilize podcasts to learn verb tense and aspect forms? 

To answer the third question, the researcher employed statistical distribution SPSS version (29. 2).  

Table 1. Interest/ Enjoyment 

 

Note: 1= Not at all true,     4= Somewhat True,  7=Very True, Averge= 5.25  

The descriptive analysis of Likert scale responses on students' interest and enjoyment in 

utilizing podcasts revealed that the mean score (5.50)  for “I thought that this activity was quite 

enjoyable” was notably the highest. Learning is fun when learning materials are appropriately selected 

according to the grade levels of the students. Whereas, the lowest mean score (5.04)  revealed in “I 

thought this activity was boring. Based on the descriptive analysis, “listening to podcasts was fun to do 

(5.38), while I was doing this activity, I was thinking about how much I enjoyed it(5.33), I thought this 

was quite enjoyable (5.50) are higher than the average level. This result highlights the higher level of 

their interest and enjoyment in using podcasts. 
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Table 2.  Perceived Competence 

 

Note: 1= Not at all true, 4= Somewhat True,  7=Very True, Average= 4.11  

Based on the identified means scores in (Table. 2), the highest mean score was (4.50) given to 

( I am satisfied with my performance at this task) and the lowest mean score (3.13) was given to (I think 

I did pretty well at this activity, compared to other students.). There are three lower and higher than 

average scores (4.11). However, the result of this study reveals that there are higher perceptions on the 

perceived competence in using the Podcast instruction.   

Table 3. Effort and Competence 

 

Note: 1= Not at all true, 4= Somewhat True,  7=Very True, Average=4.79  

The mean score of descriptive statistics interpreted that the students tried very hard on this 

listening and noticing activity. The average score is (4.79) and there was no score lower than the average 

score. This result significantly revealed that students put their effort into doing well in this activity.  

Table 4. Pressure and Tense 
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Note: 1= Not at all true, 4= Somewhat  true,  7=Very True, Average=4.71  

The highest score (5.42) that explains students felt pressured while listening to podcasts in 

grammar lessons was credited in the descriptive Statistics while the lowest score (3.96) revealed that 

few students did not feel nervous while listening to the podcasts in learning grammar lessons. However, 

checking on the average perception of pressure and tension, the average score (4.71) testified that most 

students felt pressure while listening and noticing the verb tense-aspect forms.  

Table 5. Perceived and Choice 

 

Note: 1= Not at all true, 4= somewhat true,  7=Very True, Average=5.21  

The investigation of students' perceived choices in descriptive statistics revealed the highest 

score (5.79) was displayed in students who did not have a choice about doing this task while the lowest 

mean score (4.96) showed that students had to join the podcast and grammar class. the average score 

was (5.21), which was a higher level in the investigation of their perception and choice. This statistic 

magnified that most students did not have a choice about doing this task.  

To summarise the investigation of the Student's IMI test, the study reveals that students highly 

appreciate their enjoyment and interest, the effort they put to do well in the task, and their value of 

importance in this activity. On the other hand, some students had a low average score. However, this 

can be assumed to be affected by the limited time for applying this method and the stories selected for 

the instruction did not meet their interest. This could be aligned with the study of (Bondin Ladis, 2023), 
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which suggests that there is minimal emphasis on grammar instruction in the classroom, largely due to 

teachers' lack of clarity regarding its relevance to reading comprehension. However, learners expressed 

a keen interest in acquiring more knowledge about teaching grammar and recognized its potential to 

positively influence on student achievement in reading.  

 

6. CONCLUSION 

The present study investigates the effectiveness of podcasts as learning instruments in 

improving students' verb-tense and aspect forms and their attitude toward podcast-based learning 

among ESL learners of grade six students. The majority of students demonstrated positive changes, 

indicating that podcast training can result in considerable improvements in students’ grammar test 

results. Considering the limitations of the small sample size, the results indicate promising outcomes 

for integrating podcasts into learning grammar. Based on the observation data, the study found that 

student’s participation in class during the discussion, their active cooperative behaviour, and creating 

sentences throughout the intervention classes. While some students expressed interest in grammar 

discussions, others reported boredom or restlessness during audio-listening tasks, highlighting the 

importance of varied instructional approaches to maintain student engagement.  

Furthermore, students expressed happiness and satisfaction with their learning experiences, 

exhibiting high intrinsic motivation towards podcast-based learning. However, some students said that 

they felt anxious or under pressure when they had to listen, which shows that encouraging learning 

environments are necessary to reduce performance anxiety. The study highlights the potential of 

podcasts as efficacious instruments for enhancing students’ learning of verb tense and fostering student 

engagement.  

6.1.Recommendations for further research and action plan 

 Based on the insights and experience gained from the present intervention, teachers should 

prepare a podcast appropriate to the target grammar discussed to ignite the students' motivation when 

they see the actual tense aspects in the audio and transcript.   

With the interest of the time spent and not to lose the student’s interest, the time to listen to the 

audio recording should be shortened and given more time to make their sentences or paragraphs using 

the target grammar. Students can be asked to create stories and record them as podcasts. 

The researchers would like to suggest that future research could be done with a larger sample 

size and a longer research time to explore the impact of podcasts on diverse student populations and 

EFL learners. Additionally, investigating strategies to mitigate performance anxiety and enhance 

student motivation in podcast-based learning environments would contribute to the continued 

advancement of language education practices. 
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